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each module completed by each student.
This meaI).t that in a class of 50 students a'
faculty member would receive '300 e-m:ils
or papers: <;me for each of the six modules
from each student. Students registered a
related complaint in that they were freq~ently a~ked to complete the tutori~ by
dIfferent Instructors in different classes.
This meant that they were expected to
take Searchpath over and over agaIn.
Students asked why they were not able to
s~nd their scores from their first test(s) to
,
more than one faculty member.
Fortunately, the solutiarns to ' both of
these issues were related. In 2008, the
Libraries developed a 'n ew database to
store _the Searchpath quiz scores of all
users. This database, which both students
and faculty could access using their
University ID andl password, retained all
student quiz scores for a minimum of two
years. It also allowed faculty members to
log in to the systeqt and, with the permission of their students, view all the student
quiz scores for a g.iven class in a /simple
table rather than in six separate e-mails for
each student.
Once the new "back end" database was
in place in the spring of 2009, the time
came to evaluate and redevelop {he tutorial itself. The original contents of the
Searchpath tutorial, consisted of six modules. Th" user moved from the general
concepts of research through techniques
to loca"te and use information in the
Libraries and online, and ends with issues
o.f copyri.ght and ways to avoid plagiarIsm. While...,~e goals of the tutorial have
not changed, i.e., these are concepts that
students of all ages and all times need to
master, we found that our targ~t population had changed enough that our meth. ods of teaching needed to change as well.
Consequently, while we retained· the basic
structure of the Searchpath tutorial, we
.worked throughout the spring and summer of 2009 to evaluate the needs of our
current generation of students, and to create a new series of research modules that
reflected those needs. In an effort to differentiate the new version of the tutorial
from the original, we renamed it
"Reseru:chPath."
A "Millennial" Approach
After a review of the literature in
library and information science, education, and websjie production, we identified several characteristics of the current
"Mill'ennial" generation of students.
Millenn'ials, usually defined as .t;tudents
born after 1982, are generally more comfortable with multiple modes of learning,
and often have different preferred learn-
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ing styles. Con~equently, in our redesign
of the ResearchPath tutorial, we sought to
address visual, auditory, and kinesthetic
learners py designing a new set of mod- "
ules that present research concepts in
visual images and text, using an audio
voice-over track, and lhrough a series of
interactive projects where students ~ould '
have to apply concepts.
Since the original Searchpath tutorial
was developed in 2001, the base level of
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mild you please help me find
some books and articles
"
about the political economy
of Uruguay from the 1950s to the 1990s?"
This is a typical research question "that
students in WMU courses are exploringand one of the major reasons that instructors make the decision to seek a
librarian's assistance for their classes. This
question usually triggers a conversiltion
be~een instructor and librarian to set vp
a lIbrary re~earch session where the class
meets in o~e of the library classroo~s for
a g~o.up tut?riaL As the liaison to history,
pohtIcal SCIence, Spanish and children's
literature, I carry a broadly based and
demanding teaching load that crosses
quite varied disciplines and research
areas. I ,am not unique: almost all of my
( co.lleagues on the Library Faculty work,
wIth multiple departments. For 5l listing
of some _of the guides that have' been
developed for such classes, go to:
ht~p: I I www.wmich.edu /library I
gUIde,SI class I. For an even longer listing
of subject guides that have been prepared
by the Library Faculty for individual and '
class use, go to: http://www.wmich .
edu I library I subj~ct I. The class and subject guides are based on the print and
me~ia resources available in the
University Libraries as well as online
databases that access tens of thousands at
full text articles, book chapters, and entire
books:-all available electronically.
, But let's return to my class of students
who need to learn how to' find books and
articles on a particular topic. Some faculty
are, understandably, protective of their
time iri the classroom, but, experience has
shown that, over the years,' many profes:
sors have come to understand the value
of focused library rese<;l.rch Instruction for
their studet:J-ts-even if it means "giving
up" a clas~ period to go to the library.
About 15 years ago, a political scientist at
WMU told me, after I met with the students in his 3000-level course, that he
noticed a considerable difference in the
sources th~ students were citing and

knowl~dge

with which students came to
WMU has changed. Students on the
whole are ~ore comfortable (1) with techpology in general, although f!1ey are by no
means expert, and (2) with the concepts
relat~d to how information is organized
on the Internet and in datab.ase systems.
We also found ~at SOme technologies that
were in vogue in 2001 have subsequently
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using in their papers. They were locating
and analyzing more sch9larly journ.§ll arti~les and h~ felt the quality of the papers
Increased dramatically as a result of the
single classroom session.
Although some 'pundits claim· that the
current generation of students have tech_nology as "part of their DNA," I still find
that a "one-shot" instructional session"is
highly worthwhile. :'Knowing" technoiogy is not the same as knowing where to
go and how to search. My colleagues and
I often are limited ,to 50 or 75 minutes in
which we try to tailor what we cover to
the speci-qc assignment given to the class.
,As a result, I need to make every minute
count, since I only have that single meeting to educate them. Persuading a profes:
sor to bring a class in is only half the
battle, however. The other half is overcoming students' "natural resistance to formal libra.ry research instruction in the
library. Many of them come in with the
mindset that they already know how to
conduct research, and "Why is the professor wasting their time with this visit to
the lib~ary?"
Today's college students began
"'r~searching" in elementary' school by
USIng Internet search engines such as
Google and Yahoo. The patterns were
established early in rtheir schooling, and
by the time they get to high school, these
. patterns are firmly entrenched. Yes, they
often do use journal databases such as
InfoT~ac, but they still assume that they
can fInd all their research materials
through the puhlic Web. When these students arrive in college and take writingintensive 3000- and 4000-level courses
they are surprised to learn that the way ~
which they conducted research in high
school is usually not acceptable to college
professors. This is the uphill battle that I
encounter nearly every time I enter the
library classroom. The exceptions to this,
of course, are most graduate students.
They ~derstand how much they do not
know about library research and are normally quite interested and motivated to
learn what I have to teach them.
O~e o~ the things I most enjoy in my
teaching IS opening up students' eyes to
the wealth of information that is available
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on the "private" Web-the' 450-plus
databases <;lnd 46,500 online journals thM
the WMU Libraries offers the academic
community through its subscriptions.
When I tell students how much -the
Libraries spends annually fqr these
resources, I see many a jaw drop open--:as I tell them, scholarly information, is not '
free and it is not cheap. One of my most
important classes is the HIST 2900
"IJ;ltroduction to the Study of History"
course that all incoming history majors
are required to take. The Libraries is
embedded in this course and so, early on,
I get to meet with all the history majors. I
specifically adjust my instruction to the
research needs of the students, and in
HIST 2900, I have 50 minutes in which to '
tutor the students in how to find monographs, scholarly journal articles, dissertations, book reviews, and reference books
on' the topics they have chosen for their
research papers. It IS quite a challenge to
cover this irnich in such a short amount of
time, but i have fine-tuned my presentation-and still manage to give the students some free time to do their own
searching. This sem~ster I worked with a
young undergraduat~ who was researching a most interesting topic-how
Lyndon Baines Johnson's personality
impacted his presidency. We had fun
with that one.
In the last several years I have changed
. the way in which I teach in an effort to
include more active learning. Where once
I would just present the students the best
keywords to use in their search strategies,
now I provide the overall topic and work

with the students to come up with good
search words. For example, when I tell
students in my children's literature
classes that we want to find some poetry
books about the people in the United
States who speak Spanish, I wait for them
to -vol"tlnteer words such as "Latinos,"
"Hispanics," and "Chicanos" to put in
our online search. I have found that this
serves a dual purpose-it makes the students more invested in the learning process and it gets across the noti~mof using
sYhonymous terms to broaden a search. '
, One ot' my favo~ite classes is the PSCI
3460 "Women in Developing Countries"
course. In this class, each student must
find a scholarly article, i5 pages or longer
and written in the last six years, on the
topic of women in the political arena in
the developing country of their choice.
While this' may sound easy, it can be challenging. Here again, I focus my instruction o.n the best .ways to find these
articles, but many times students are frus- .
trated because they cannot f\nd something appropriate for the cOuntry in
which they are interested. I thoroughly
enjoy working individually with these
·students in the class and I am nearly as
happy as they are when'they find just the
right article. Matching students to the best
information is one the .most rewarding
things about instruction-=-it is such a joy
to see them excited about the materials
they are finding.
My instruction does not stop when the
class session IS over. I ordinarily put
together specialized handouts for each of.
my classes, detailing the best places to
search for books, journal and newspaper
articles, government documents, etc., and
I always include my name and contact
information at the bottom. As I..tell my,

students, tl).e only dump question is the'
one left unasked, ,and I encourage them to
see.!< further assistance after class ' if they
need it. I 'Often hear back from students,
sometimes in person or on e-mail.
Despite my best efforts, it is impossible
to transform a group of undergraduate
students into mini-librarians after only
- one library session: k!owever, we live in a
world of information overload, and academic librarians, as information experts
~nd educators, can help ~tudents ,choose
, and evaluate the "best" sources for their
research n~eds, while empowering them
to become independent rese~rchers. That,
in a nutshell, is my philosophy when it
comes to library research instruction.
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